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CHAPTER FOUR
Findings, Pedagogical implications                                       and Recommendations
4.1. Introduction 


On the basis of the analysis of data on multiple-choice tests, sentence structure tests, writing tests, and translation tests, the following conclusions can be drawn pedagogical implications and recommendations can be made in order to make teaching and learning English in Yemen more effective.

4.2. Findings 


To sum up, the errors committed in the sentence structure tests are much higher than those committed in the multiple-choice tests.  The errors in the sentence structure tests are 22352, i.e. 58.87 percent while those in the multiple-choice tests, excluding the vocabulary and spelling errors, are 15616, i.e. 41.13 percent out of the total number which is 37968.


Again, it was found that errors in the translation test are much more than those noticed in the writing test. The total number of errors in the translation test, excluding the vocabulary and spelling errors, is 8629 and it constitutes 63.37 percent while the number of errors in the writing test, excluding the vocabulary and spelling errors as well, is 4989 and it constitutes 36.63 percent. 


The vocabulary and spelling errors committed in the writing test are much higher than those committed in the translation test. The number of vocabulary errors is 3863 and that of spelling errors is 6079. This constitute 29.11 percent and 45.81 percent of the total number of errors respectively (see Table 32, Chapter 4). On the contrary, in the translation test the subject committed 1233 errors of vocabulary, i.e. 9.29 percent 2096 errors of spelling, i.e. 15.79 percent (See Table 32, Chapter 4). The vocabulary and orthography errors in the translation test are much less than those found in the writing test. This is because the subjects did not have to use words freely in the translation test. They were required to translate whatever was there in the passage. 


The significant differences among all these errors committed in the four tests, particularly while using the articles, prepositions, relative clauses and verbal categories, are caused by the following:

a) Avoidance technique (the subjects avoided using articles when they were not very sure, but they could not do that in the translation tests); 

b) Interlingual and intralingual interferences and 

c) Subjects’ poor knowledge of English grammar.


The 92 percent of the teachers’ responses to the questionnaire saying that the learners (always or sometimes) commit errors in the areas chosen in this study strongly support the above –mentioned results of the study. 

4.3. PEDAGOGICAL IMPLICATIONS


The following techniques should be used by the teachers to help the students to learn English faster and more effectively. 

1)
Students' exposure to natural communication should be max​imized. In natural communicative activities, they should empha​size the message, not the grammar.

2)
A silent period should be integrated at the beginning of the teaching programme. In this silent period, students should not be forced to respond, but only to listen and watch. 

3)
Concrete referents should be used to make the beginners comprehend the target language expressions better.  

4)
Teachers should see that students' ego is not hurt, and they must be made to feel relaxed because those who feel relaxed learn faster. 

5)
Sometimes grammar lessons should be added for adults. In fact, adults are often eager to know the grammatical rules be​cause they prefer to consciously use those grammatical rules to make their own sentences. 

6)   An atmosphere should be created in which the learners should not feel embarrassed if errors are committed. 

7)
While teaching dialogues, socially useful expressions should be included. From the very first class, the second language learners try to pick up socially useful expressions and use them in various social situations. 

8)   Structures must be graded and sequenced before being taught. So certain structures should be taught before others. 

9)
The use of learner's mother tongue should be minimised in the classroom. 

4.3.1. CLASSROOM PEDAGOGICAL TECHNIQUES

1)   Teachers should ask real questions as those which s/he might ask a native-speaking child or adult. 

Examples:


Are you thirsty?


Do you want some sweets?


Why don't you come with me? 


The artificial questions are not likely to be answered by either those who ask them or the one who answers them because the answer is already known or no one actually cares. For instance, what colour is my car? Or (holding a book) is this a book? Learn​ers are not required to respond more to any activity. 


They are not actually required to answer in a complete sen​tence. One word is enough for some questions.  

Examples:

Teacher: Is that your book?

Teacher: Is that your....?
Student: Yes

Teacher: What's his name?
Student: John

Forcing students to answer in a complete sentence, while it is required only one word answer in normal conversation probably occurs in the learner's English that seems unnatural.

2.
When the learners are required to answer in complete sen​tences, they should be given questions which will need those kinds of answers. For example:  

Why are you angry?

What happened to your friend?

The native speaker cannot answer these two questions with one word, in his answer; he should use subject verb agreement. 

     
While communicating with learners, the teacher should empha​size the content, not the form. Pronunciation and grammar may be neglected when learners communicate with their either the teacher or a peer. 


To start a communication with the beginners, the teachers should use body language more along with the students' mother tongue whenever necessary. But the students should be encouraged to respond in the new language.  Using body language such as nods and various kinds of gestures inform the teacher that the learners have understood him and they are not ready to speak properly in that target language. 


Grammar lessons should not be presented before the learners perform communicative activities properly. 

3.
Students should not be forced to use the new language through the silent period which continues for about seven weeks. 

In this period, learners use different responses such as body language, written responses, mother tongue responses. However when they try to use the target language, their responses should be admitted. 

4.   
Illustrated objects and activities are considered as part of lesson plans. Visual aids such as hand puppets and toys and activities such as growing plants, cooking, games, role-playing and  problem-solving, etc. are already used by most teachers. For adult learners scientific activities, arts and crafts, and other interesting and illustrated activities are too used. 

5.   
The teacher should have his students devise unreal personal​ities (such as a favourite actor, a gypsy, a policeman) which will continue until the end of the programme or activity. This way decreases the learner’s fear and encourages them to take part in the natural language classes. 

6.
A regular time or period in the curriculum for formal gram​mar lessons should be included. In regard to the rest of the curriculum, the amount of time specified for formal grammar lessons should be short. 


The learners' speech which may be different from what has been taught and which is based on the peers' speech should not be rejected outright because the peer pressure is much stronger than that of the teacher and parents. 

7.   A congenial atmosphere should be created in the classroom so that the learners can participate in natural communication. The teachers should strictly follow the following points. 

a) 
Errors should be expected from the students. 

b)
Errors should be neglected when the students speak the new language. 

c)
Only the content of the students' speech should be responded to.

d)
Role-playing activities should be carried out in order to reduce       the students' fear of making errors. 

8.
Contrasting the first language and the target language should be avoided in the classroom. Again translation from Eng​lish into Arabic should not also be done frequently, though it can be used only when it is absolutely necessary to convey some​thing. 

4.3.2. DIALOGUES 


The structures and vocabulary which students have already learnt should be involved in the dialogue. Before starting a dialogue, the teacher should create a setting with a short in​struction. The dialogue should be learnt in three ways; 

a)
All students in the class should repeat it orally.
b)
A group of students should recite it. 

c)
Individual volunteers should practise its text. The teacher should present grammatical structures with the content of a story. 
4.3.3. GRAMMATICAL RULES

Grammatical rules should not be introduced as such, rather through exercises or examples.  From these examples, they can generalize the grammatical rules themselves.

4.3.4. PANTOMIME 


It is possible for the teacher to describe the simple past tense through acting.  I am drinking water (stop - turn to the students and say, I drank water); I am writing a letter (stop- turn to the class and say, I wrote the letter). 

4.3.5. DRILLS
     
After presenting a grammatical item, the teacher has to give his students an opportunity to practise the new grammatical structures through drills. The following are different kinds of drills which can be given to students.

4.3.5.1. MANIPULATIVE DRILLS


Manipulative drills which should be practised by students are as follows: 

4.3.5.1.1. REPETITION

The model of a new structure should be supplied and it should be repeated by students together or individually. For example:

Teacher: There are some books in this bag.

Students: There are some books in this bag.

4.3.5.1.2. SUBSTITUTION

Students should be asked to substitute the cue words and form in their own sentences. For example:

Teacher: I go to the library everyday (every week)

Students: I go to the library every week.

Teacher: Afternoon

Students: I go to the library every afternoon.

Students may also be asked to substitute words in different positions of a sentence. For example: 

Teacher: I go to the library everyday (every week)

Students: I go to the library every week

Teacher: Taiz

Students: I go to Taiz every week.

Teacher: She

Students: She goes to Taiz every week.

4.3.5.1.3. TRANSFORMATION
     
In this exercise, students should be provided with different English syntactic structures and asked to change them. 

For example: 

Teacher: He often does his home work well. (Active to passive) 

Students: His homework is often done well.  

4.3.5.1.4. COMPLETION

The sentence completion exercises can be carried out with a few structures, e.g. question tags. The model of a certain struc​ture should be presented to the students and they should repeat it and complete it with the suitable question tag. For example:

Teacher: He is good, isn't he? 

Students: He is good, isn't he?

Teacher: She 

Students: She is good, isn't she? 

4.3.5.1.5. EXPANSION

This exercise can be used with any types of exercises. Its major purpose is to assist the students to improve and develop their proficiency particularly in using long and difficult sen​tences. For example: 

Model sentence: 
I went to the bookshop and bought a dozen 




notebooks.

Teacher: 

I went to the bookshop.

Students: 

I went to the bookshop.

Teacher:

I went to the bookshop and I bought a 




dozen notebooks.

Students: 

I went to the bookshop and I bought a 




dozen notebooks. 
4.3.5.1.6. INTEGRATION

In this exercise, the students are required to combine two or more sentences into one. For example:

Teacher: She likes coffee and he does too. 

Students: She likes coffee and he does too.

4.3.6. COMMUNICATION EXERCISES 


The following communication exercises should be given to students. 

4.3.6.1. RESTATEMENT
     
Here, the students have to respond individually.  It is also called a chain exercise.  The teacher's role in this exercise is to give the students a model and then monitor their activities. For example:

Teacher: Ali, ask Tim what he did yesterday.
Ali : What did you do yesterday, Tim?

Tim: I visited my friends.  

4.3.6.2. REJOINDER
     
In this exercise, the learners are given a model which deals with some syntactic rules and asked to respond. In order to do the exercises correctly, they must understand the teacher's instructions clearly. 

Teacher: I like her.

Student: You like her, but I don't.

Teacher: I don't eat fish.

Student: You don't eat fish and I don't either.

4.3.7. QUESTION AND ANSWER 

     
Here the learners are asked a question or questions and they have to answer them correctly. They are free to select their answers. For example: 
Teacher: What's your hobby?

Student: My hobby is visiting foreign countries.

Teacher: What is your favourite pastime? 

Student: My favourite pastime is reading love stories. 
4.3.7.1.   FURTHER PRACTICES


After the students have learned the English syntactic structures, they have to use them in communicative activities.  The following are some typical communicative tasks recommended by experts: 

4.3.7.2.  ROLE-PLAYING


It is a technique which makes the learners use the new structure they have learnt in a natural communicative context.  After learning the new structures, they have to be exposed to the role-playing activities.  For example, a job interview can be performed through this situation which deals with yes/no ques​tions and wh-questions (Paulston et al. 1979:74-6).


Two elementary school teachers are applying for a teaching position in Langton school. One teacher is young and just out of college.  The other is an older teacher with many years of ex​perience. The principal, Harry Smith, interviews one teacher at a time (the other leaves the room), in order to decide which one is best suited for the position. Each teacher tries very hard to convince the principal that she is the best for the job. 


After the principal has made a decision, the class discusses his decision. How many agree or disagree with his choice and why?


The basic questions which can be addressed to the two ap​plicants are as follows:


Do you like teaching?


What are your feelings about the open classroom? 


What would you do if your class had a number of slow learners?


How should children be punished for misbehaviour? 


Do you believe in screaming at children to get their attention?


Why do you think you would be good for this job?

4.3.7.3.  PROBLEM-SOLVING


The learners should be asked to solve certain problems by using the new English structures they have learnt. For example, regarding the use of prepositions, the students may be asked to listen to the conversation and draw a picture when and/or after listen​ing to a dialogue.  Then they have to compare their drawings with the model supplied in the teacher's manual or else the teacher may also check each individual student's drawing and offer com​ments. 

4.4. RECOMMENDATIONS

To conclude, the prescribed English language texts should contain the above mentioned learning and communicative tasks to reinforce the students' ability to use the English language in realistic situations. These tasks will put the learners on a solid foundation and help them in developing their skills in English. 

1. The English Language curriculum in Yemen is very old and has not been updated after 1983. It must be updated at regular intervals, preferably in every five years. 

2. As the number of inspectors is small, they cannot visit all the schools in eighteen governorates though according to the Inspectorate Department rules, they are required to visit English teachers at least three times in a year. 

3. The teachers imported from other Arab countries, especially those who are not qualified to teach English should not be allowed to teach.  Again, the qualified Yemeni teachers are not found in some governorates. Preference should be given to such teachers over those who come from other Arab countries. 

4. Principals in many schools have Preparatory (Interme​diate) or High   School   education.   So, qualified   princi​pals should be appointed. 

5. Textbooks are usually distributed late. This late distribution of books sends a wrong signal to students about the importance of ELT.  So books must be distrib​uted in time. 

6. Students' density which is over 200 students in most classes also creates problems.  Because of this no English teacher can perform according to his lesson plan in the class.  For teaching languages, the ideal classroom strength should be between 25 and 45 students. In other words, the class    density must be reduced by starting new schools in the areas where classes are overcrowded. 

7. The ministry of Education should impart training to the Yemeni teach​ers and give them the salaries which cover their daily family needs and obligate them to perform their educa​tional duties properly.  

8. The ministry of Education should appoint only highly quali​fied teachers from other Arab countries, if necessary. 

9. The ministry of Education should involve the Centre of Yemen for Research and Educational Development in the renewal process of the English Curricula for Yemen.


