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UNEXPECTED ENGLISH POSITION
IN REPUBLIC OF YEMEN
1.1.
INTRODUCTION 
Before September 1962, there was no modern education in North Yemen (there was two Yemens at that time, North Yemen was under the Imam rule and the South Yemen was occupied by British) because of the monarchical system which completely relied on the religious schools where only two subjects were taught, the Kuran and the classical Arabic language. These types of schools were a few in number and were found only in certain cities. The purpose of these schools was to educate people to be able to occupy some positions in the royal government. Additionally, the government in North Yemen had no relationship even with the Arab or other Islamic countries.

However, on September 26, 1962 the modern education system that included English language was introduced in North Yemen, though it was introduced in South Yemen (which got its independence on November 30, 1967) in 1839 when the British came to Aden in order to protect their route to India. (EA, 1976, VoI. 29: 67072). 

1.2. 
METHODS 

That the English language teaching curriculum of Yemen follows two methods, i.e. Audio-lingual method and communicative method, is mentioned in the English teachers' manual which was prepared by the Inspectorate Department, Ministry of Education, the republic of Yemen in 1982. 

But the reality is that since many teachers of English are recruited by the Ministry of Education of Yemen from different Arab countries, they use the Grammar-Translation method to teach English. These teachers use Arabic in the classroom much more frequently than the target language. Besides the paradigms of various vocabulary items, they teach the students the grammatical rules which help them to put words together to form sentences. In the initial classes teachers give the students classical texts in English to read so that they can learn grammatical rules. Students are obliged to translate sentences from the foreign language into their native language. Pronunciation is rarely taught to students. 

1.3. 
ENGLISH CURRICULUM 
The English curriculum in the Republic of Yemen, has not been subjected to any change since 1980. It was prepared by the British Council established in Yemen and Ministry of Education of Yemen in order to teach English from grade VII to grade XII. 

The English curriculum of Yemen concentrates only on teaching and learning of grammar and ignores the speaking and writing skills to a great extent. The course-books usually contain some dialogues and paragraphs which are followed by comprehension questions. The workbooks do not add any exercise on language skills which can enable learners to improve their ability of production and reception. All the exercises in each workbook ask students to fill in the blanks. These exercises, in fact, are boring and make the students feel disgusted because very similar items are repeated throughout. In addition, the pictures which are found or used in the course-books are not coloured, especially the pictures of people and places. From this point of view, the course-books do not attract the learners at all. There are also some lessons in the course-books which do not perform the functions they are supposed to. For example, let us take reported speech lessons in course-book 3. What these lessons actually need is a lot of activities which would help the learners to discern them. But there are no activities which accompany when these lessons are taught. 

1.4. 
NEGATIVE FACTORS IN LEARNING ENGLISH
There are also other factors which play a crucial role in discouraging the learners to learn English in Yemen. These factors are as follows: 

1) The textbooks are not distributed at the beginning of each year. They are usually sold to the students by school administration at a low price. Learners never receive them in time. The textbooks usually take more than three months to be distributed. The course-books and workbooks are received at different points of time. 

2) Students always face several teachers in one year. These teachers are often not allotted properly because some of them prefer a place or city to another. With different teachers, learners come across different techniques of teaching, and as a result, feel discouraged. 

3) Improper distribution of teachers makes the learners disabled because these teachers do not know what to do with them. In addition, some teachers, in fact, ignore the lesson-plan which affects their performance in the classroom. Most teachers prepare their lesson-plan in order to present it only to the inspector when latter visits them. 

4) Grammar-translation method is used frequently in the class by the teachers who are imported from other Arab countries such as Sudan and Egypt. They teach grammatical rules explicitly and use translation from the beginning of the class until the end. 

5) Visual aids are rarely used in class-rooms. Although teachers know that visual aids help the students to learn quickly and instill the new information into the latter's minds, they do not use them. Advanced visual aids like flash cards, word cards, picture cards, wall charts, pictures for oral composition, overhead projectors, slides and film strips, tape recorders and language laboratories are also not found in many institutions.

6) Intelligent teachers try to discover the problematic grammatical points and teach them to learners. But in this regard, even qualified teachers can do nothing to those grammatical points which students do not know at all. "Like Nunan". Breen also sees the role of a teacher as a mediator between the curriculum and the learner in a two-way process which revises both the agenda of the learner and the curriculum itself to bring the two into line " (Johnson 1989: XVIII).   

7) Parents are normally busy and cannot come to schools to have a look at the results of their children. Even at home, most of them, being illiterate, cannot follow how their children perform especially in the countryside. 

8) Class-rooms are always over-crowded. There are nearly 200 students in each class. This density of learners is found in the main cities like Sana'a, Taiz and Hodeida. Table (1) below gives the relevant data about it.
	Table 1: Yemeni English teachers shortage


	Education System Grades
	No. of classes
	Total

no. of students
	Teachers
	Total NO of Teachers 
	Students Teacher ratio

	
	
	
	 Yemeni 


	
	
	

	Basic Education Grades 
	
	
	
	
	
	

	Grade seven

Grade eight

Grade nine
	6591

5857

5222
	206338

167086

171057
	619

600

500
	330

260

240
	949

860

740
	217

194

231

	General Education Secondary School

Grades
	
	
	
	
	
	

	Grade Ten
	3038
	118423
	491
	197
	688
	174

	Scientific section:
	
	
	
	
	
	

	Grade Eleven 

Grade Twelve
	1281
871
	42559

31634
	204

202
	150

150
	354

352
	122

92

	Literary section:
	
	
	
	
	
	

	Grade Eleven
	1612
	45562
	100
	50
	150
	304

	Grade Twelve
	1496
	56199
	100
	50
	150
	375

	Religious Secondary School 
	
	
	
	
	
	

	Grade Ten

Grade Eleven 

Grade Twelve
	3

1

0
	250

16

00
	
	
	
	

	Commercial

Secondary School 
	
	
	
	
	
	

	Grade Ten

Grade Eleven 

Grade Twelve
	16

16
12
	855

667

503
	
	
	
	

	Total 
	26016
	841141
	1427
	2816
	4243
	1709


* Based on the Statistics of the Office of Ministry of Education (1997-98
From the Table (1) it can be seen that classrooms are overcrowded (representing 198 students which is found in grades 7 to 12) and it is considered as an educational obstacle for both the teachers and the students, particularly in teaching and learning English. In other words, this population-density does not help the teacher to carry out what he has planned because teaching and learning of a language like English depend heavily on dialogues and discussion activities.
9) Teachers usually do not carry out the inspector΄s recommendations which are frequently written in the administrative register of schools. Therefore, the Ministry of Education represented by the Inspectorate Department should compel teachers and principals of schools to read carefully these recommendations and faithfully follow them in order to make education meaningful and successful. 

10) Relationship between teachers and principals is not always good because principals often try to find faults with the teachers. This kind of relationship affects teaching negatively. In other words, teachers cannot perform their job of teaching properly. As a result, learners are the victims of this conflict. Another important point is that most principals do not have high qualifications. The following table presents the qualifications of principals of intermediate - secondary schools in the governorate of Sa'ada.
	Table 2: Schools unqualified  principles description

	
	Percentage 

	Principals with Preparatory (Intermediate) 

School Certificate
	0.45



	Principals with General 

Secondary School Certificate
	0.55


* Based on the data of Inspectorate Dept., Ministry of Education. (1996).
Table 2 clearly shows that the principals are divided into two groups: the first one has a General Secondary School Certificate and the second a preparatory (Intermediate) School Certificate. 

11) The teachers' salary is also not adequate. It is not revised at regular intervals when the prices of various essential commodities go up every other day. For this reason, most teachers have another job from which they earn additional money.
1.5. 
SHORTAGE OF YEMENI TEACHERS 
The number of Yemeni teachers of English is very few. For obvious reasons they always prefer to leave the Ministry of Education. Therefore, the number of Yemeni English teachers is decreasing day by day. A study conducted in 1996 by the Inspectorate Department, Ministry of Education on English teachers and their qualifications in Sa'ada governorate, reports that there are no Yemeni English teachers in that governorate, but only teachers from other Arab countries. Table 3 presents data on these aspects. 

	Table 3: Unqualified foreign English teachers description 

	Foreign teachers
	Percentage 

	Specialists with low qualifications
	21.875

	Non-specialists with high qualifications
	21.875

	Specialists with high qualifications
	56.25

	Total 
	100.00%


* Based on the data of Inspectorate Dept., Ministry of Education. (1996).
	Table 4: Yemeni and foreign English teachers

	Number of Yemeni & 

foreign English teachers 
	
	Percentage

	Yemeni English teachers
	1427
	33.63

	Foreign English teachers
	2816
	66.37

	Total 
	4243
	100.00%


* Based on the Statistics of the Office of Ministry of Education (1997-98).
Table 4 indicates that there is shortage of Yemeni English teachers in the Republic of Yemen. The total number of Yemeni English teachers is 1427 while the Ministry of Education needs nearly 14019 with around 60 students in each class. This means that there is a shortage of about 12592 English teachers. 

In Sa'ada governorate the non-Yemeni teachers often use the Grammar-Translation method in their English classes. Other foreign teachers have no idea about the lesson plan. The following table will make this point clear.
	Table 5: Unqualified English teachers description    

	
	   No. of teachers
	Percentage 

	Teachers who do not know lesson planning 
	18
	56.25

	Teachers who use Arabic language
	30
	93.75


* Based on the data of Inspectorate Dept., Ministry of Education. (1996). 
Because these teachers usually translate from English into Arabic in the classroom, their teaching does not help the learners in learning English well. Use of translation in the classroom is banned by the Inspectorate Department and teachers who do it are treated as unreliable and dishonest. In other words, if the inspectors visit the schools regularly, the teachers may not use the Grammar-Translation Method in the class. 

1.6. 
EXAMINATION 
There are two main public examinations in the Republic of Yemen which are usually held at the end of Grade IX and Grade XII. These public examinations are conducted by the Ministry of Education. The first one taken by all students in the Republic of Yemen at the end of the ninth Grade is a written test, and the pass mark is 50%. The marks which learners almost always get are around 50% which, in fact, do not indicate anything significant about their competence in the English language. The second examination is taken by all learners in the Republic of Yemen in the final year of secondary school which is called the twelfth grade. Here too the pass mark is 50%. Most of the students do not plan to study abroad or in universities where English is the medium of instruction though those learners who get high marks invariably plan to study abroad. The latter students believe that English is very important for their higher education particularly where the medium of instruction is English and work hard to improve their English. But others who are not ambitious show carelessness about English.
1.7. 
ADMISSION IN YEMEN UNIVERSITY
Like other Arab universities, universities in Yemen, which depend on the overall percentage that students get in the General Secondary School Certificate examinations regardless of their standard of English language proficiency, admit all learners to all faculties. However, students who are admitted in English Departments are examined again. Those who succeed in this test, are allowed to undergo the courses, but those who do not qualify fail to get admission in these courses. Again, when learners come from general educational background to a university like Sana'a University, the language faculty of this university makes them take a number of English courses based on the requirement of the faculty s/he is admitted in. For example, students of medicine are required to take more courses than those of arts faculty. However, to conclude it can be said that to help the learners to overcome their incompetence in English, Yemeni teachers with proper qualifications should be appointed in the secondary schools in the Republic of Yemen.

1.8. 
METHODOLOGY
1.8.1.  
THE SUBJECTS

The informants of this study were Arabic speaking students accepted in the first year of English language Department in Faculty of Education and Faculty of Language at Sana'a Universi​ty and those accepted in the first year of English Language Department, Faculty of Education, at Dhamar University. The informants were representatives of all governorates in the Republic of Yemen. In all the three faculties, English is the medium of instruction.  Like other universities of the Arab world, Sana'a University and Dhamar University admit students who have finished secondary school and got acceptable marks. Besides, these students have to take the University English Entrance Examination also. Most of the informants of this study who had taken this test at Sana'a University got below 40 percent. They actually did not secure the required score for admission which is at least 50 percent (see Table 6 Below).
	Table 6: Students’ admission test results and their percentages  


	Scores
	frequency
	Percentage ranks

	65-69

	1

	81.25

	60-64
	-
	-

	55-59

	-

	-

	50-54
	-
	-

	45-49

	3

	58.75

	40-44
	3
	53.75

	35-39

	8

	47.5

	30-34

	12

	42.5

	25-29
	31
	36.25

	20-24

	76

	30.00


*Based on the data given by the English Language Department, Faculty of Education, Sana'a University (1997-1998). 

The subjects of this study have already spent nearly six years on learning English: three years in Preparatory school (In​termediate school) and three years in Secondary school.  Their native language was almost always used in teaching in the class​room.  While completing Secondary school, they were at least seventeen years old.  

1.8.2. 
INSTRUMENTS

The test items which were administered to the informants of this study can be classified into four types: (a) multiple choice tests, (b) sentence structure test, (c) writing test, and (d) translation test. Particularly, the multiple choice and sentence structure tests were constructed according to the Preparatory (Intermediate) and Secondary English curricula. These tests which deal with articles, prepositions, relative clauses, tenses, interrogatives, different kinds of vocabulary and spelling prob​lems are found in the Preparatory (Intermediate), and Secondary school English curricula, which consist of six books.
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